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Abstract: This study determined the classroom management techniques in inclusive education applied by the Junior and Senior
High School teachers in Tabaco City Division SY 2023-2024. Specifically, it answered the following sub-problems. 1. What are
the classroom management techniques applied in inclusive education by the secondary teachers? 2. What is the level of
application of classroom management techniques in inclusive education along; implements classroom routine and structure;
creates safe space; ensures positive peer interaction; encourages collaboration with others; and provides social and emotional
support? 3. Is there a significant difference on the level of application of classroom management techniques in inclusive
education between the Junior and Senior High School teachers? 4. What are the effects of the classroom management techniques
to the learners along; cognitive; affective; and psychomotor? 5. What are the problems encountered by the teachers on the
application of the classroom management techniques? 6. What plan of action may be proposed to address the problems?

Quantitative-survey type of research was employed in this study. This type of research was applied along the identification
of classroom management techniques by the secondary teachers and its level of application. Likewise, on the effects of the
classroom management techniques to the learners and to the problems encountered by the teachers. An action plan was proposed
to address the problems. The study has a total of 331 respondents, 265 were Junior High School teachers and seventy-five (75)
were Senior High School teachers. The data collected to determine the classroom management techniques applied by secondary
teachers were treated using frequency count and percentage. However, to identify the level of its application, frequency count
and weighted mean were utilized. In the identification of the problems encountered the researcher used frequency count and
ranking.
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I INTRODUCTION developing nations, community-based support and peer
mentoring are commonly used to address limited resources.

The emergence of technologies made libraries realize the
Globally, classroom management has shifted to focus on
inclusivity, aligning with international goals like the United
Nations’ Sustainable Development Goal 4 (SDG 4), which
promotes equitable and quality education for all. Countries have
revised their education policies, introduced inclusive curricula,
and invested in teacher training to address diverse learning
needs. Organizations such as UNESCO and UNICEF support
these efforts by offering resources and guidance to schools. In
developed countries, inclusive education often includes
assistive technologies and personalized learning plans, while in
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These global efforts emphasize creating supportive learning
environments that encourage empathy, collaboration, and
respect among all students.

In the Philippines, inclusive education is backed by legal
frameworks such as the Enhanced Basic Education Act of 2013
and the Magna Carta for Disabled Persons, which mandate
equal educational opportunities for learners with disabilities.
The Department of Education (DepEd) has issued guidelines,
such as Department Order No. 72, s. 2009, to support the
integration of children with special needs into mainstream
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schools. In Tabaco City, the diversity of learners in secondary
schools presents unique challenges that require effective
classroom management strategies to ensure inclusivity. This
study explores the techniques used by secondary teachers in
Tabaco City, analyzing their effectiveness in fostering inclusive
education. By using both qualitative and quantitative methods,
the research aims to identify best practices and provide
actionable recommendations for educators, school leaders, and
policymakers, contributing to the successful implementation of
inclusive education at the local level.

1. THEORETICAL FRAMEWORK

In examining the application of classroom management
techniques in inclusive education of secondary teachers, several
theoretical frameworks could be considered to provide a
comprehensive understanding of their practices.

These foundational four foundational theories were; First,
“Alfie Kohn's Classroom Management Theory which
emphasize that creating a classroom environment is centered on
respect, trust, and student autonomy, moving beyond control to
foster intrinsic motivation and a sense of community. Second,
#Vygotsky’s Zone of Proximal Development (ZPD) suggests
that students learn best when they receive support slightly
beyond their current abilities, underscoring the value of tailored
guidance in inclusive settings. Third, “*“Maslow's Hierarchy of
Needs highlights that students' basic needs, such as safety and
belonging, must be met to enable engagement and growth.
Lastly, “®Vygotsky's Collaborative Learning Theory which
reinforces the role of social interaction in cognitive
development, where students gain deeper understanding
through collaboration with peers and teachers.

The first theory Alfie Kohn’s Classroom Management
Theory advocates for a collaborative and community-oriented
approach in the classroom, emphasizing student autonomy,
mutual respect, and intrinsic motivation rather than control and
compliance. In the context of inclusive education, this theory
suggests that effective management involves creating a space
where all students, regardless of background or ability, feel
valued and engaged. By focusing on the development of a
respectful classroom culture, Kohn’s approach supports
diversity and fosters a safe space where students can express
themselves freely. This theory aligns with the study's goal of
exploring management techniques that contribute to a positive
and inclusive environment, as it encourages students’ active
involvement and reduces behavioural issues that can stem from
feelings of isolation. The study leverages Kohn's ideas to
emphasize the importance of teachers in facilitating a classroom
atmosphere that promotes cooperation and respect as
fundamental to inclusive education.

In addition, Clough and Corbett’s perspective on inclusive

education can be considered a foundational theory for studying
inclusion in the 21st century because it critically examines the
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historical, social, and institutional factors that shape educational
practices. Their work highlights how exclusion is often
reinforced by rigid educational structures, policies, and
traditional teaching methods that fail to accommodate diverse
learners. By focusing on systemic change rather than merely
placing students with disabilities into mainstream classrooms,
their approach shifts the conversation from integration to true
inclusion. This makes their theory highly relevant in
contemporary discussions on equity, access, and diversity in
education.

In the 21st century, inclusive education goes beyond
addressing the needs of students with disabilities; it
encompasses all forms of diversity, including cultural,
linguistic, and socioeconomic differences. Clough and
Corbett’s emphasis on inclusive pedagogies, differentiated
instruction, and whole-school approaches aligns with the need
for flexible and adaptable teaching strategies that cater to all
learners. Their critique of the gap between policy and practice
is also crucial in today’s context, where many education
systems promote inclusion in theory but struggle with its
implementation. By addressing both structural barriers and
attitudinal changes needed for real inclusion, their framework
provides a comprehensive foundation for studying inclusive
education today.

As education systems worldwide aim to create more
equitable learning environments, Clough and Corbett’s work
remains highly relevant. Their emphasis on the political nature
of inclusion, the need for teacher education, and the importance
of a school-wide commitment to diversity ensures that their
theory continues to shape modern inclusive education
discourse. By integrating their perspectives into contemporary
research, scholars and educators can critically assess current
challenges and develop more effective strategies for fostering
inclusive learning environments in the 21st century.

Furthermore, Vygotsky’s Collaborative Learning Theory
emphasizes that social interaction is essential for cognitive
development, as students construct knowledge through
engagement with peers and teachers. Thus, in an inclusive
classroom, collaborative learning supports diverse abilities by
enabling students to learn through group activities and peer
interactions. Accordingly, the study applies this theory to
explore how collaborative activities foster inclusivity by
promoting empathy, shared understanding, and collective
problem-solving. Through structured collaboration, students
benefit from exposure to various perspectives, creating a
learning experience that is both shared and supportive. In this
way, Vygotsky’s Collaborative Learning Theory aligns with the
study’s objectives, showing how collaborative tasks encourage
active engagement and help students feel connected within a
classroom community.
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These theories are crucial to the study as they collectively
provide a multifaceted understanding of how to effectively
implement classroom management techniques within inclusive
education. First, they highlight the fundamental principles of
respect, collaboration, and community, which are essential for
creating a welcoming and engaging classroom environment.
This ensures that all students, regardless of their diverse
backgrounds or abilities, feel valued and included. Moreover,
these theories emphasize the importance of addressing both the
emotional and academic needs of students, recognizing that
feelings of safety and belonging are vital for learning.

I1. REVIEW ON LITERATURES AND STUDY

UNICEF emphasizes that inclusive education systems not
only support individual academic achievement but also help
build social cohesion by exposing students to diversity,
allowing them to grow together in a supportive environment
that mirrors society. In this sense, examining how secondary
teachers in Tabaco City apply inclusive classroom management
techniques provides insight into the effectiveness of these
strategies and highlights areas where additional support or
professional development may be needed. This study, therefore,
contributes to our understanding of how inclusive principles are
translated into practical, everyday classroom interactions and
structures.

Madesh (2023)? emphasizes that inclusive education has
become a significant trend advocated by international
organizations that focus on advancing education for individuals
with disabilities. These organizations see inclusive education as
essential not only for academic equality but also for upholding
fundamental human rights, such as citizenship and a sense of
belonging. They argue that any educational system aspiring to
align with global standards should embrace inclusivity as a
foundational principle. This shift reflects the broader
recognition of inclusive education as a mechanism for
promoting equality, social integration, and community
participation for students with disabilities.

The article of Malone (2022)3, stated that teaching can be
challenging, especially when working with students who have
learning disabilities. However, he believes that the most
fulfilling experiences in life and in teaching often come after
overcoming difficult obstacles. Malone emphasizes that all
students, regardless of their disabilities, have the capacity to
learn and succeed, provided they have the right mindset,
strategies, and attitudes. He emphasizes that all students are
capable of learning, highlighting the importance of recognizing
their potential regardless of any disabilities they may have.
Furthermore, she asserted that a student doesn't necessarily
require a documented disability, an Individual Education Plan
(IEP), or placement in a special education setting to gain from
effective teaching techniques. Strategies that prove beneficial
for students with disabilities are likely to also be advantageous
for their non-disabled classmates. Additionally, it's crucial to

NISRT25MAY661

International Journal of Innovative Science and Research Technology

https://doi.org/10.38124/ijisrt/25may661

acknowledge that what may be effective on one occasion with
specific learning materials may not yield the same results on
another day with different content. Adaptability is essential in
teaching, and the strategies outlined below are just a selection
of the numerous approaches that could be effective in various
scenarios with students.

On the other hand, according to Weinstien (2016)*,
classroom management encompasses the actions taken by
teachers to create and maintain an environment conducive to
students' academic, social, emotional, and moral development.
Rather than merely enforcing order, its primary objective is to
facilitate learning. It is widely acknowledged by teachers,
administrators, parents, students, and the general public as an
essential aspect of effective teaching. However, mastering
classroom management is a complex task, often leading to
stress, anxiety, and burnout among educators, and sometimes
even prompting them to leave the profession. Both novice and
experienced teachers encounter challenges in managing
classrooms, exacerbated by factors such as larger class sizes,
cultural and linguistic diversity, inclusion of students with
disabilities, and curriculum demands for standardized testing
preparation.

Unfortunately, teacher preparation programs often
provide minimal instruction in classroom management, partly
due to fragmented research across different disciplines and
traditions, leading to misconceptions about its significance.
Moreover, the term "classroom management” itself lacks a
straightforward definition, having evolved beyond mere
discipline to encompass a broader range of tasks aimed at
fostering a positive learning environment, including proactive
measures to prevent behavioral issues.

In the statement of Chandra (2015)> teachers play a
crucial role in ensuring effective classroom management. It is
incumbent upon educators to engage students in such a way that
they are motivated to attend and actively participate in their
lessons. However, some teachers often find themselves
grappling with issues related to student behavior and discipline
within their classes. This can significantly hinder the learning
process, as students may become disengaged or choose to skip
classes altogether. Unfortunately, many students today fail to
recognize the importance of their education, leading them to
disregard attendance and participation. Even when faced with
suspension for absenteeism, these students often remain
indifferent, showing little concern for their academic progress.
Simply staying at home does not seem to alter their attitude
towards learning.

Teachers of learners with special needs often encounter
additional complexities in managing their classrooms due to
factors such as diverse learning styles, individualized
educational plans, and unique behavioral challenges. Therefore,
the responsibility of creating an engaging and supportive
learning environment becomes even more crucial in this
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context. Both bodies of work underscore the fundamental
importance of effective management in fostering learning
environments and promoting student engagement.

Addressing behavioral challenges is recognized as
essential in both contexts, as is the responsibility of teachers to
create an atmosphere conducive to attendance, participation,
and academic growth. However, managing classrooms for
learners with special needs introduces greater complexity due
to the diverse range of student needs, requiring more
individualized approaches tailored to each student.
Additionally, collaboration with support staff and caregivers is
more pronounced in this context, emphasizing the need for a
multidisciplinary approach to address students' unique
requirements. Furthermore, while inclusivity is a key
consideration in both settings, it takes on a heightened
significance in classrooms for learners with special needs,
where creating environments that accommodate diverse
abilities and needs is paramount.

Harington (2019)¢ highlighted that teacher's role extends
beyond simply delivering academic content; they must also
equip students with the tools for both social and academic
success, both within and outside the classroom. This involves
fostering critical thinking skills to enable students to analyze
the world around them independently. Moreover, students must
become adept at utilizing higher-order thinking skills to
navigate the vast amount of information available in our rapidly
evolving digital age. Just as teachers are accountable for
employing various teaching methods, students must also take
responsibility for their own learning process, especially for
success in higher education settings where personal effort and
metacognitive skills are crucial.

This literature emphasizes the importance of empowering
students, whether it's through equipping them with critical
thinking skills or encouraging them to take ownership of their
learning process. In contrast, classroom management
techniques for learners with special needs may involve more
focus on providing additional support and assistance to students
who require it, compared to the more generalized approach
discussed in the previous study.

In light manner, Polirstok (2015)" highlighted in his
article that 21st-century classrooms are legally required to be
inclusive, integrating general education students with those
who have mild to moderate learning and behavioral challenges.
This creates additional complexities for classroom
management, necessitating that teacher adopt a structured,
consistent, and reinforcing approach. Teachers must remain
faithful to the established behavioral expectations in the
classroom. Polirstok discusses several key classroom
management strategies, including adjusting the ratio of teacher
approval to disapproval, using selective ignoring for certain
behaviors, emphasizing structure and routine, empowering
students by increasing their locus of control, de-escalating
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aggressive or hostile behaviors, and minimizing the use of
punitive measures. The emphasis is placed on practical, hands-
on techniques that can be applied directly in the classroom to
improve management and support student learning.

This literature focusses on the complexities of managing
inclusive classrooms, where teachers work with a mix of
general education students and those with mild to moderate
learning or behavioral challenges. In both contexts, teachers are
required to adopt highly structured, consistent, and reinforcing
strategies to maintain an effective learning environment.
Polirstok’s study emphasizes the need for fidelity to established
behavioral expectations, a concept mirrored in the Tabaco City
study, which also underscores the importance of routine and
structure in classroom management. Additionally, both
research efforts highlight the use of practical, hands-on
strategies for de-escalating aggression, increasing student
responsibility, and minimizing punishment, reflecting a shared
understanding of best practices in inclusive education.

According to Lathan (2024)8, inclusive learning provides
all students with a variety of flexible educational options and
effective routes to achieve their academic goals in
environments that foster a sense of belonging. In inclusive
classrooms, students of all abilities learn alongside one another
in age-appropriate settings, based on the belief that all children
and families deserve equal value and access to opportunities.
Research has demonstrated that such inclusive classrooms yield
significant advantages for both students with disabilities and
their classmates. Rather than pulling students out for
specialized instruction, special education teachers work directly
within the classroom.

This approach enables collaboration between general
education teachers and specialists, enhancing the learning
experience for everyone by offering additional resources and
support. This support typically results in better academic
outcomes for both students with disabilities and those without;
creating a more enriched educational experience for all.

In like manner Sanir et al (2022)° stated that effective
teaching arises from interactions that address students'
academic, emotional, and social needs. These teacher-student
interactions are crucial for fostering student learning, especially
in a well-structured classroom environment. For teaching to be
effective, educators must tailor their approaches based on the
current knowledge and skills of their students rather than
adhering to a fixed set of teaching behaviors. Instructional
adaptations that support the learning of students with special
needs are recognized as essential teaching strategies, requiring
sensitivity and responsiveness to individual student needs.
Research has shown that students with special needs benefit
from effective classroom management, the use of varied
teaching methods and techniques, and clear, simplified content
delivery. These approaches are vital for ensuring that all
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students, especially those in risk groups, receive the support
they require to succeed academically.

Furthermore, in his book, Thornbury (2012)°, describes
classroom management as the process of guiding students'
learning by organizing and controlling classroom activities. It
encompasses both the actions taken and the consequences of not
addressing management choices. The decisions made regarding
classroom management significantly influence the unique
atmosphere within the classroom—shaping whether it is a
stimulating and enjoyable place for learning or a dull and
uninspiring environment. These management choices reflect a
teacher's beliefs about teaching, learning, and the potential of
students, as well as the relationship dynamics between teacher
and learner. They also illustrate how individuals within the
classroom interact with each other and relate to the broader
hierarchy of the educational institution.

Thornbury’s perspective on classroom management
serves as a valuable point of reference. He asserted that
effective classroom management is fundamentally about how
teachers organize and control the dynamics within their
classrooms. He further emphasizes that these management
choices significantly influence the learning atmosphere,
ultimately determining whether the classroom is an engaging
and enjoyable space or a dull and uninspiring one. This
viewpoint suggests that the teacher's role in establishing a
structured environment is crucial for fostering positive student
interactions and learning outcomes.

However, while Thornbury focuses primarily on the
teacher-centered approach, the present study recognizes the
importance of adapting management strategies to accommodate
the diverse needs of students in inclusive settings. This
adaptability is essential, as it allows teachers to create a more
collaborative environment where all students, regardless of
ability, can participate actively in their learning. Additionally,
Thornbury's emphasis on the reflective nature of management
choices—how they reveal a teacher’s beliefs about education
and learners—provides a framework for analyzing how
teachers in the Tabaco City Division can improve their
classroom dynamics by embracing inclusivity.

Montanero’s (2022)% research examines the degree of
inclusion among primary school groups in Spain, focusing on
five students with mild special educational needs (SEN) and
utilizing a multiple-case design that combines observational
and self-report techniques throughout a peer tutoring program.
The study analyzes three components of inclusive education:
presence, participation, and learning achievement, along with
specific variables such as social acceptance, friendship choices,
self-perception, and social interactions during learning.
Findings indicate that students with SEN had lower inclusion
rates compared to their peers, although the peer tutoring
program improved their presence and achievement in the short
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term, highlighting that such interventions alone are insufficient
for lasting change in overall inclusion.

While both Montanero's study and the present research
focus on inclusion for students with SEN and employ mixed
methods to assess the effectiveness of specific strategies,
Montanero’s work is more narrowly focused on the impact of a
peer tutoring program within primary education, whereas the
present study may explore broader inclusive education
strategies applicable across various contexts. Furthermore,
Montanero emphasizes the need for sustained practices beyond
a single intervention, while the present study might highlight
different dimensions of teacher agency or educational policy
recommendations, enriching the overall understanding of
inclusive education challenges and strategies.

In the statement of Sanchez's (2023)% study focused on
children with special needs in inclusive classrooms, aiming to
understand general education instructors' experiences in
teaching students with disabilities. This qualitative research
explored the impact of teaching methods and classroom
management on children's behavior, documenting various
approaches used and the resulting behavioral changes observed
among children with special needs in regular classroom
settings. Furthermore, the study delved into the altruistic
motivations of instructors in their dedication to educating
children with disabilities.

The findings of Sanchez's research have several
instructional and practical implications. Firstly, children with
special needs often face challenges in interacting with their
classmates due to their disabilities and behavior, often
exhibiting disruptive behavior in the classroom. Since the
implementation of Inclusive Education, instructors have
employed diverse methods to address disruptive behavior, with
consistent classroom management and appropriate teaching
techniques identified as effective tools in managing children
with special needs in inclusive settings. The study highlights
that inclusive education can be successful when instructors
employ effective tactics and manage their classrooms adeptly.

As a recommendation, future research could undertake
comparable quantitative studies to assess general education
teachers' perspectives based on the themes identified in
Sanchez's study. This would further contribute to understanding
the efficacy of inclusive education practices and inform
strategies for supporting students with special needs in
inclusive classrooms.

The study by Sanchez sheds light on the experiences of
general education instructors in educating children with special
needs in an inclusive classroom setting, emphasizing the impact
of teaching methods and classroom management on the
behavior of these children. It highlights the various methods
used by instructors and the changes observed in the behavior of
children with special needs within a regular classroom
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environment. Additionally, it underscores the altruistic
motivations of instructors in dedicating themselves to educating
children with disabilities.

Both the study conducted by Sanchez and the present
research focus on inclusive education for students with special
needs. Sanchez explored the experiences of general education
teachers and the impact of various teaching methods and
classroom management strategies on student behavior.
Similarly, the current study investigates the classroom
management techniques used by teachers for students with
special needs, emphasizing the importance of effective
strategies in supporting these learners. While Sanchez provided
insights into broader practices in inclusive classrooms, both
studies share a common goal of enhancing educational
outcomes for students with disabilities.

In contrast, the present study aims to specifically
investigate the classroom management techniques employed by
teachers for students with special needs in selected secondary
schools in Tabaco City. While Sanchez's research offered
broader insights into inclusive education and the experiences of
general education teachers, the current study focuses on the
specific strategies and methods utilized by teachers in a
particular geographic and educational context. Additionally,
whereas Sanchez’s study was purely qualitative, the present
research may integrate both qualitative and quantitative
approaches to evaluate teachers' perspectives and the
effectiveness of their classroom management techniques.
Overall, while both studies address critical aspects of inclusive
education and classroom management for students with special
needs, the present study is more concentrated on the localized
practices and challenges faced by educators in a specific setting,
potentially yielding more actionable insights for that context.

The study of Gonzaga (2024)* investigated the factors
influencing the implementation of inclusive education in the
Cebu Province, Philippines. A semi-structured survey was
conducted among 104 general education teachers selected from
three special education centers to gather data on their
background, perceived preparedness, and encountered
challenges. Descriptive and correlational analyses provided
insights into teachers' experiences, revealing an overall sense of
preparedness but a need for further training in collaboration
skills. The teachers' profiles indicated that specialized inclusion
training could be beneficial. Primary obstacles included limited
resources such as specialist roles and facilities.

Notably, the study found a minimal correlation between
preparedness and challenges, suggesting the need for
multifaceted solutions. Both enhancing teacher competencies
and addressing resource constraints were deemed essential.
Given the complex interaction of factors, the study
recommended a comprehensive, long-term  approach
encompassing pre-service training and systemic support based
on input from teachers. The findings underscored the
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importance of targeted readiness development, particularly in
applied collaboration, and highlighted resource deficiencies as
significant barriers requiring attention. Participants advocated
for a coordinated, evidence-informed strategy involving
reforms across all educational levels to promote inclusion
effectively. The insights aimed to guide the development of
practical and sustainable solutions by providing a deeper
understanding of the realities faced on the ground.

Both studies involve gathering data from educators, either
through surveys or interviews, to gain insights into their
perspectives and experiences. Particularly, they both
investigate factors influencing the educational experiences of
students with special needs. However, Gonzaga study explores
overall readiness and challenges faced by teachers in
implementing inclusive education, while the present study
focusses more specifically on strategies and approaches used by
teachers in managing classrooms and addressing the needs of
students with special needs.

Nonetheless, Gallardo and Canete (2019)* conducted a
study to explore teachers' experiences in instructing special
education students within regular classrooms. The research
delved into teachers' observations of these students, the
challenges they faced while teaching them, the strategies they
employed to cope with these challenges, and their suggestions
for alleviating difficulties. Utilizing a qualitative approach,
specifically the phenomenological technique, data was gathered
through semi-structured interviews with five teachers selected
based on their involvement with special education students.

Both studies focus on the experiences of teachers in
instructing students with special needs within regular
classrooms. Significantly, both studies aim to identify the
challenges faced by teachers in teaching special education
students and explore their coping mechanisms and suggested
actions for improvement. In contrast, study by Gallardo and
Canete specifically investigates teachers' observations of
special education students, their difficulties in teaching them,
and their coping mechanisms, while the other study may focus
on classroom management techniques employed by teachers.

Moreover, Obliopas (2018)%* conducted a study on
Classroom Management  Strategies Implementation,
Usefulness, and Issues and the frequency of occurrence of
classroom management issues in Eastern Samar State
University Main Campus. From the findings, the following
conclusions were formulated: (1) generally, the classroom
management strategies are strategies implemented by the
faculty members in the university; (2) the classroom
management strategies are perceived with a high utilization by
the faculty members particularly in managing their classrooms;
and (3) there is no significant correlation between the frequency
of implementation and perceived usefulness of classroom
management strategies and the frequency of occurrence of
classroom management issues. The investigation recommends
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that other external factors such as personal and family factors
be investigated so as to obtain a clearer picture on other
variables that may have any effect on students’ behavior which
in turn are determinants of behavioral issues that occur in the
classroom.

Both studies, conducted by Obliopas (2018) and the
present study share commonalities in terms of their focus on
classroom management strategies and their impact on the
learning environment. Previous study examines the perceptions
and practices of faculty members, while the hypothetical study
likely involves teachers working specifically with students with
special needs. The recommendations in Obliopas's study
suggest investigating external factors such as personal and
family influences on student behavior, whereas the hypothetical
study might focus more on individualized interventions and
accommodations for students with special needs. Overall, while
both studies share common themes related to classroom
management, their specific focuses and contexts differ based on
the populations studied and the nature of the classroom
environments being examined.

The study of Corcelles (2020)%" focused on examining
how the classroom management approaches utilized by Grade
ten teachers at Saint Michael College of Caraga affect student
academic achievement. Using a descriptive research design, the
study evaluated the impact of these approaches on students'
academic performance. The findings revealed that both teacher-
centered and student-centered classroom management
approaches were observed in the teaching-learning process.
However, despite their presence, students' academic
performance was found to be only approaching proficiency,
indicating that the effectiveness of the teachers' classroom
management approaches in achieving high academic
performance was limited.

Both studies share a common goal of improving
educational outcomes through effective classroom management
practices. The findings from the study at Saint Michael College
highlight the significance of teacher practices in creating a
conducive learning environment and promoting student
achievement. These insights can be particularly relevant for
teachers working with learners with special needs, as they
underscore the importance of implementing strategies that cater
to diverse learning styles and needs.

While the study at Saint Michael College may focus on
general classroom settings, its recommendations for on-going
teacher ftraining and professional development can be
extrapolated to address the specific needs of teachers working
with special needs learners. By incorporating principles from
the study at Saint Michael College, such as the importance of
clear expectations, supportive environments, and engagement
strategies, educators can enhance their classroom management
techniques to better support the academic and socio-emotional
development of learners with special needs.
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The study by Naparan (2021)%® explores the classroom
approaches utilized by ten multigrade teachers in the East
district of Tukuran, Zamboanga del Sur, Philippines, where
several remote elementary schools are located. In this context,
six multigrade schools were identified, with teachers
responsible for instructing two grade levels simultaneously.
Primary data were collected through semi-structured individual
interviews. The findings indicated that multigrade teachers
employ a variety of strategies, including Classroom
Management,  Collaborative  Learning,  Differentiated
Instruction, Real-life  Contextualization, Integration of
Technology, and Teacher Flexibility.

In comparing this study with the current research, both
emphasize the importance of effective teaching strategies in
fostering positive learning environments for students with
special needs. However, while Naparan's study focuses on
multigrade settings and the specific challenges teachers face in
remote areas, the present study targets secondary schools and
the classroom management techniques employed specifically
for students with special needs. Thus, while both studies
explore classroom strategies, they differ in their educational
contexts and student populations.

The study of Andrin (2021)% sought to find out the level
of classroom management practices, the degree of correlation
between the profile and classroom management practices, and
the degree of variance among the ten dimensions of classroom
practices. Chi-Square and One-Way ANOVA are the statistical
tools used for the treatment of the data. The instrument used in
this study is modelled from the Classroom Self-Assessment
Tool of the Center on Education and Lifelong Learning by
Washburn, S. (2010). This research used a descriptive survey
method applying a purposive and universal sampling technique
with all the 146 teachers as the participants from kindergarten
to Grade Six classes of the respondent elementary school.

The findings of the study revealed a significant degree of
correlation between the age, as well as, the number of years in
teaching to the classroom management practices. Furthermore,
the study showed the significant degree of variance among the
ten dimensions of classroom management practices of the
teacher participants. The results of the study evidently showed
that the teacher participants are not fully practicing the three
behavioral parts of the questionnaire. Such dimensions are the
following: acknowledging appropriate behaviors, positive
actions, and responding to inappropriate behaviors of the
students.

In comparison to the present study, both research efforts
focus on classroom management practices and emphasize the
importance of effective strategies for supporting student
learning. However, while Andrin's study investigates the
correlation and variance in classroom management practices
among elementary teachers, the current study specifically
explores techniques employed by secondary teachers for
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students with special needs. Additionally, Andrin’s research
highlights specific areas where teachers may be lacking in
practice, while the present study aims to identify successful
strategies used in a different educational context. Thus, both
studies contribute valuable insights into classroom
management, yet they differ in their target populations and
focus areas.

Additionally, the study of Cortes (2022)%, revealed that
the main purpose of this study is to explore the special
education teacher’s classroom management strategies
engagement in an inclusive virtual setting among the selected
teachers in Region VII and one City in Region VIII during
remote learning. Five respondents from two regions of Visayas
were chosen using convenience and purposive sampling
techniques. The online interview questionnaire was distributed
to the respondents through Google forms and thematic analysis
was used to analyze the data.

When comparing this study with the current research,
both emphasize the significance of effective classroom
management in fostering positive learning experiences for
students with special needs. However, Cortes' study focuses
specifically on the challenges and strategies related to
managing an inclusive virtual classroom, while the present
study examines classroom management techniques used by
secondary teachers in traditional school settings for students
with special needs. Additionally, Cortes highlights the impact
of external factors on student engagement, which is a different
focus from the present study’s aim of identifying effective
strategies and practices. Thus, while both studies address
classroom management, they differ in their contexts—virtual
versus traditional classroom settings—and the specific
challenges they aim to explore.

Muega’s (2016)* article investigates the understanding
and engagement of schoolteachers, school administrators, and
parents of children with special needs (CSN) in the
implementation of inclusive education (IE). The study was
designed to explore participants' concepts of IE and their
involvement in its practice, as well as to determine if significant
differences existed among the responses of different participant
groups regarding their understanding and participation in IE.
Utilizing grounded theory and quantitative analysis, the
research collected data from 91 participants with firsthand
knowledge and experience in inclusive schools in Quezon City,
Metro Manila, Philippines, through a modified survey
questionnaire. After completing open coding and addressing
each qualitative research question, the findings revealed that
participants did not challenge or resist the concept of inclusion
within their general education environments. However, they
expressed uncertainty about whether their understanding of IE
aligned with widely accepted definitions and questioned the
effectiveness of their practices in meeting the demands of high-
quality inclusive education. Additionally, no significant
differences were found among the participants' average scores
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related to their knowledge and involvement in IE.

Both Muega's (2016) study and the present research focus
on the implementation of inclusive education (IE), emphasizing
the perspectives of key stakeholders, such as teachers,
administrators, and parents, regarding their understanding and
involvement in inclusive practices. Each study seeks to assess
the effectiveness of inclusion and the confidence of participants
in their roles within inclusive educational settings, employing
qualitative and quantitative methods to gather data. However, a
notable difference lies in the geographical context and specific
participant demographics; Muega's research is conducted in
Quezon City, Philippines, while the present study may explore
a different region or population. Additionally, while Muega
found that participants generally accepted the practice of
inclusion but expressed doubts about their knowledge and
effectiveness, the present study may focus on specific strategies
or practices that educators employ in fostering inclusivity,
thereby providing a broader framework for understanding how
inclusive education can be effectively implemented across
various contexts.

The study by Bressan and Isola (2019)* examined the
effects of psychomotor activities on the development of gross
motor skills in preschool children, particularly in inclusive
educational settings. This research emphasized how structured
motor activities—such as balancing exercises, running, and
coordinated  movements—can  significantly  enhance
preschoolers' motor development. Such activities are shown to
be beneficial for all children but are especially valuable in
inclusive  classrooms, where children with varying
developmental needs can engage together in movement-based
learning experiences. Psychomotor interventions in these
settings not only support motor skills but also contribute to
social and cognitive growth by promoting interaction,
coordination, and focus, helping to bridge developmental gaps
among students.

This focus on inclusivity through motor skills training
aligns with the broader objectives of inclusive education, which
seeks to create environments where children of all abilities can
thrive collectively. Research on integrating motor skills into
preschool routines suggests that such activities are adaptable
and beneficial for children with disabilities and those at
different developmental stages, as they provide equal
opportunities for engagement and skill development, enhancing
the overall learning experience in inclusive classrooms.

V. METHODOLOGY

This study utilized a descriptive-correlational method of
research to ascertain facts and generate insights in determining
the applications on classroom management techniques of
secondary teachers in inclusive education.
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Descriptive research according to (McCombes, 2019)
aims to describe a population, situation, or phenomenon
accurately and systematically. It can answer what, where, when
and how, questions. A descriptive research design can use a
wide variety of research methods to investigate one or more
variables. Its purpose is to observe and document aspects of a
situation as it naturally occurs and sometimes to serve as a
starting point for hypothesis generation or theory development.

V. FINDINGS
The findings of the study were as follows:

e The combined frequencies of the two groups show that
classroom routine and structure; and collaboration with
others both obtained a frequency of 271 or 95.76 percent;
safe space with 265 or 93.64; peer interaction with 255 or
90.11 percent; and social and emotional support with 254
or 89.75 percent.

e The overall average from the two groups of respondents on
the level of application of classroom management
techniques were: safe space with 4.80; peer interaction
with 4.71; social and emotional support with 4.62;
classroom routine and structure with 4.57; and
collaboration with others with 4.28, having an average of
4.60. They were all adjectivally described as always.

e The computed value of F along classroom routine and
structure is 0.80; safe space with 0.26; peer interaction with
1.11; collaboration with others has 2.10; and social and
emotional support with 1.06. The computed values are all
greater than the F-tabular value of 5.32 at 0.05 level of
significance with 1 and 8 degrees of freedom, the null
hypothesis is accepted.

e The average of the ratings from the two groups of
respondents on the effects of classroom management
techniques in inclusive education, affective has 4.73;
cognitive with 4.68; and psychomotor with 4.61 with an
overall average weighted mean of 4.67. All the numerical
values mentioned were adjectivally described as very high.

Based on the sum of ranks from the two groups of
respondents the identified problems along classroom routine
and structure were the following: lack of access to diverse
instructional materials and resources with two (2) as sum of
ranks and considered as the first (1%) in the final rank;
behavioral issues in classroom management with five (5) which
was second (2") in rank; insufficient training in instruction
implementation and difficulties on diverse interests and
motivation level of students both with seven (7) which were
3.5" in rank; and accessibility of inclusive classroom activities
with nine (9) the fifth (5™ in rank. However, on safe space,
insufficient mental health resources with two (2) as sum of
ranks was considered as the first (1%); challenging diverse
learning needs of students with four (4), the second (2");
awareness on addressing anti-bullying thru policies with six (6)
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which is third (3"); inclusivity in teaching practices with eight
(8) which is fourth (4™); and confidence in addressing bullying
and discrimination with ten (10) which was fifth (5™).

e The problems on peer interaction were ineffective
intervention in negative behavior with three (3) as sum of
ranks which was first (1%); inadequate peer support
systems with four (4) considered as second (2™); difficulty
in teaching conflict resolution with five (5) which was third
(3%); challenges in facilitating group work with eight (8),
the fourth (4™ in rank; and lack of positive interaction
encouragement with ten (10), the fifth (5"). However,
along collaboration with others, the identified problems
were limited collaboration with special education staff
with the sum of rank of two (2) which was the first (1°);
low participation in professional learning communities
with four (4) which was second (2"); insufficient
communication with parents or guardians and infrequent
team planning with colleagues both with seven (7) which
were 3.5 in rank; and challenges in working with school
counselors with ten (10), the fifth (5™) in rank.

In addition, along social and emotional support, the
problems were inconsistent emotional check-ins with two (2) as
sum of ranks which was considered as the first (1%) in the final
rank; handling social conflicts ineffectively with four (4), the
second (2"); creating a supportive environment; teaching
emotional regulation; and difficulty on promoting empathy and
respect through classroom activities, all with eight (8) and
considered fourth (4™) in the final rank.

e An action plan was presented to address the problems
encountered on the application of classroom management
techniques by secondary teachers in inclusive education.

VI. CONCLUSIONS

The following conclusions were drawn:

e The classroom management techniques applied by the
secondary teachers in inclusive education were routine and
structure; safe space; peer interaction; collaboration with
others; and social and emotional support.

e The level of application of classroom management
techniques were described as always along routine and
structure; safe space; peer interaction; collaboration with
others; and social and emotional support.

e There is no significant difference on the level of application
of classroom management techniques between the junior
and senior high school teachers.

e The effects of classroom management techniques to the
learners along cognitive, affective, and psychomotor were
considered very high. Thus, There is no significant
difference on the level of application of classroom
management techniques between the junior and senior high
school teachers.
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The common problems of the teachers on the application of
the classroom management techniques in inclusive
education along classroom routine and structure was on lack
of access to diverse instructional materials and resources;
on safe space, insufficient mental health resources; on peer
interaction, ineffective intervention in negative behavior; on
collaboration with others, limited collaboration with special
education staff; and on emotional support, inconsistent
emotional check-ins.

The researcher presented an action plan to address the
problems encountered by the teachers on the application of
the classroom management techniques in inclusive
education.

RECOMMENDATIONS

Based on the findings and conclusions, the following

recommendations are offered:

NISRT25MAY661

The schools may develop and implement comprehensive
training programs for teachers that focus specifically on
enhancing social and emotional support within the
classroom.

The teachers may undergo targeted professional
development aimed at improving culturally responsive
teaching strategies and consistently tailoring their
instructions to accommodate diverse learners to enhance the
effectiveness of classroom management.

Sustain the high levels of satisfaction and positive attitudes
observed, the school should implement ongoing initiatives
that promote a positive learning environment, strengthen
community and belonging, enhance student self-esteem,
foster strong relationships with peers and teachers, and
continually adapt the classroom environment to meet
students’ needs.

Establish ongoing professional development programs
focused on classroom management strategies tailored for
junior and senior high school settings. These programs
should emphasize evidence-based practices that enhance
student engagement and address the unique challenges of
managing diverse learners in inclusive education
environments.

The problems encountered by the teachers on the application
of classroom management techniques in inclusive education
be addressed to ensure quality learning and provide
significant outcomes.

The plan of action presented by the researcher be used by
the secondary schools especially the teachers in the
application of classroom management techniques in
inclusive education.
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AREAS FOR FURTHER STUDY

The following areas are recommended for further

research:
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School Heads Monitoring and Evaluation Strategies on the
Application of Classroom Management in Inclusive
Education

Innovative Classrooms for Inclusive Education and Its
Effect to Students Learning

Sustainability of Inclusive Education Program in Public
Secondary Schools in Tabaco City Division.
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